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STRUCTURAL AND FUNCTIONAL MODEL OF THE SYSTEM
FOR THE FORMATION OF PEDAGOGICAL REFLECTION IN THE PROCESS
OF FOREIGN LANGUAGE TRAINING OF FUTURE SOCIONOMIC SPECIALISTS

Abstract

The article examines the subject of pedagogical reflection in the context of foreign language training of future socionomic
specialists, focusing on the development of a single structural and functional model. The research method is the proposed model that
integrates pedagogical reflection into the process of learning a foreign language, allowing students to critically evaluate their progress
in learning and professional growth. The research methodology provides the development and in-depth analysis of key structural
components, including the learning environment, curriculum content, teacher-student interaction, and technology integration. Special
attention is paid to the content of the curriculum, as it includes relevant socio-cultural themes and communicative scenarios that reflect
real interactions, encouraging students to critically question and evaluate their learning experiences. The model is also supported by
functional mechanisms such as continuous feedback loops and adaptive learning strategies that meet the individual needs of students.

The study presents new findings, demonstrating the crucial role, changing pedagogical reflection in enhancing reflective
competence, improving language proficiency, and increasing cultural awareness among future socionomic specialists. Students
who engage in reflective practices develop stronger communication skills, become more adaptable to diverse social and cultural
environments, and are better prepared for professional challenges. These results suggest that integrating reflective learning strategies
into foreign language learning can significantly improve the overall educational experience. Subsequently, these results provide a
basis for improving the foreign language teaching program by emphasizing reflective methods that develop with professional growth.

The paper concludes by arguing that implementing this model can lead to more effective foreign language learning by
promoting independence, critical thinking, and self-regulation among students. The paper also recommends further research into
the wider application of this model in other areas of education, as well as the increased use of educational technology to support
continuous feedback, personalized learning and reflective practices in the languages of instruction.

Key words: pedagogical reflection, foreign language training, socionomic specialists, structural and functional model,
reflective learning, adaptive learning strategies.

Introduction. In the modern educational environment, the development of pedagogical reflection has gained sig-
nificant importance, in particular, in the training of future socionomic specialists. Pedagogical reflection is the ability of
teachers to critically analyze their teaching methods, evaluate their effectiveness, and adapt their practice for better stu-
dent outcomes. For future socionomic specialists — professionals working in fields such as Psychology, Social work and
Pedagogy — this ability to reflect is critical to their professional growth and ability to navigate complex social interactions.

Learning foreign languages, which is an integral part of the education of specialists in Sociology, provides an
opportunity to contribute to this reflection. Learning a language involves not only the acquisition of language skills,
but also involvement in various cultural perspectives, communicative practices and socio-cultural nuances. Integrating
pedagogical reflection into this process allows students to critically evaluate their own progress, learning methods, and
cultural understanding, thereby increasing both their language competence and their ability to function effectively in
socio-economic contexts [3].

The structural-functional model of the formation of pedagogical reflection in the context of foreign language
training is designed to create a complete and interactive system. This model covers various pedagogical components,
including the principles of reflective learning, the use of project and interactive methods, and the integration of modern
educational technologies. It serves as a framework for organizing the foreign language learning process in such a way that
it not only teaches language, but also actively engages students in reflective practices that are important for their future
professional roles.

In this model, the structural components include the learning environment, the interaction between the teacher and
the student, and the content of the curriculum. These elements are linked together through functional mechanisms such as
feedback, reflective activities and adaptive learning strategies. By creating an environment in which students are encour-
aged to reflect on the learning process, this model aims to improve their cognitive and metacognitive abilities, improve
their language skills, and strengthen their professional skills [1].
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The development of the model is consistent with the current pedagogical shift towards student-centered learning,
where the main focus is on the education of independence, critical thinking and self-regulation. It also recognizes the
importance of adaptability in today’s rapidly changing social and professional environment, where the ability to reflect
and adapt is key to long-term success.

The article aims to explore the structural components and functional mechanisms of the model, highlighting how each
aspect contributes to the formation of future socionomic specialists’ pedagogical reflection during foreign language training.

The key tasks of the article are: 1) to define and explore the concept of pedagogical reflection in the context of
socionomic education, highlighting its importance in developing self-awareness, critical thinking, and professional adapt-
ability in future specialists; 2) to propose a comprehensive structural and functional model that integrates pedagogical
reflection into foreign language training, focusing on how various components (such as the learning environment, curric-
ulum, teacher-student interaction, and technology) contribute to reflective learning; 3) to outline the expected outcomes
of implementing the model, including enhanced reflective competence, improved language proficiency, increased cultural
awareness, and strengthened professional skills, all of which are crucial for future socionomic specialists.

Main text. Pedagogical reflection refers to the ongoing process by which teachers critically evaluate their teaching
strategies, practices, and student interactions to improve learning outcomes. In the context of socionomic professions such
as Social work, Psychology and Pedagogy, reflection becomes a fundamental skill, as these professions require adaptive
and sensitive interaction with people from different backgrounds. The opportunity to engage in reflective practices for
future sociologists not only contributes to their professional development, but also improves understanding of interper-
sonal dynamics and self-awareness.

When learning a foreign language, reflection is no less important. Learning a language involves a deeper under-
standing of the cultural context, social norms and communication skills. By introducing pedagogical reflection into for-
eign language teaching, future specialists can better understand the relationship between language, culture and social
interaction, which are central aspects of their professional roles [2, p. 145].

The structural components of the model form the backbone of a reflective learning environment and include the
following elements: learning environment, curriculum content, teacher-student interaction, technological integration.

The learning environment during foreign language training plays a crucial role in shaping the overall educational
experience, especially for future socionomic specialists. It is not just a physical or virtual space where learning takes
place, but a dynamic and interactive environment that actively engages both cognitive and emotional aspects of students.
In this space, students are encouraged to think critically, engage different perspectives, and collaborate with peers while
developing their language skills. The environment should be structured to support the complexity of language learning,
allowing for active participation, exploration and self-reflection. By creating a safe and inclusive environment, students
feel the opportunity to take risks, make mistakes and grow from their experiences, which is especially important for the
development of professional competencies in socionomic fields [4, p. 256].

A key component of this environment is its ability to encourage active participation. Students should be involved
in practical activities such as role plays, group discussions, and problem-solving tasks that reflect real-life situations
they may encounter in their professional careers. This type of engagement goes beyond the mechanical memorization
of vocabulary and grammar rules, focusing instead on the application of language skills in meaningful and context-rich
scenarios. For example, students may participate in simulated counseling sessions, community projects, or cultural medi-
ation exercises that reflect the role of a social worker, psychologist, or educator. These activities not only develop fluency,
but also improve reflective thinking as students assess their language choices, cultural understanding and communication
strategies in a professional context [6, p. 251].

In addition to promoting active participation, the learning environment should facilitate continuous feedback and
reflection. This is achieved by integrating formal and informal feedback mechanisms, allowing students to assess their
progress and make adjustments in real time. Feedback can come from instructors, peers, or even self-assessment tools,
and should be constructive and specific, helping students identify both their strengths and areas for improvement. Reflec-
tive practices such as journaling, self-assessment and discussion are also vital in this process as they encourage learners
to think critically about their experiences, challenges and successes in language learning. This continuous cycle of feed-
back and reflection not only improves linguistic competence, but also deepens students’ understanding of how language
functions in diverse social and cultural contexts, which is important for their future roles as socionomic professionals.

The curriculum content in foreign language training for future socionomic specialists has been carefully designed
to meet the specific needs of their professional fields, such as Social work, Psychology and Education. At its core, the
curriculum integrates relevant sociocultural topics that these professionals encounter in their daily work. This includes
language study that goes beyond grammar and vocabulary to focus on the cultural nuances, social behavior and profes-
sional discourse required to interact effectively with diverse populations. For example, students may study topics such as
intercultural communication, conflict resolution in a multicultural environment, and the role of language in shaping social
identity. This prepares them to navigate complex social interactions where language is not only a communication tool, but
a key to understanding social norms and individual behavior in certain cultural contexts [5, p. 160].

The curriculum focuses on communicative scenarios that reflect real-world interactions. These scenarios are drawn
from practical experiences that socionomic specialists are likely to encounter in their careers, such as conducting inter-
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views, counseling, mediating conflicts, or advocating for social justice in a multilingual environment. Role-playing exer-
cises, simulations and case studies are often used to immerse students in these situations, helping them develop both
language skills and the ability to apply these skills in a professional context. For example, students can participate in a
simulated social services meeting where they must use appropriate language to have a sensitive conversation with clients
from a different cultural background. These practical exercises not only improve students’ linguistic abilities, but also
promote reflective thinking, as they must evaluate the effectiveness of their communication strategies in achieving pro-
fessional goals [8, p. 15].

To stimulate reflective thinking, the curriculum also encourages students to critically evaluate the process of learn-
ing and using language. Through exposure to a range of language structures and cultural practices, students are encour-
aged to question how language affects social dynamics and professional relationships. For example, discussion may focus
on power dynamics embedded in language, such as how formality, politeness, or tone can affect the outcome of interac-
tions in a professional setting. Reflective activities such as journaling, group discussions and self-assessment tasks are
built into the curriculum to encourage students to think deeply about their language learning journey, the challenges they
face and the strategies they can use to overcome these obstacles. This reflective approach ensures that students not only
improve their language skills, but also become more self-aware and adaptive professionals, ready to critically evaluate
and constantly improve their communicative practices in socionomic settings [7, p. 24].

The teacher-student interaction is the most important component in the structural-functional model of foreign lan-
guage training of future socionomic specialists. In this model, the teacher moves from the traditional source of knowledge
to the role of facilitator and guide. Rather than simply providing content, teachers are responsible for creating an environ-
ment where students are encouraged to explore, reflect, and engage deeply with the material. Teachers design activities that
encourage students to think critically about their own language use, cultural understanding, and professional communication
strategies. By asking probing questions and encouraging open dialogue, teachers help students challenge their assumptions,
reflect on their progress, and connect language learning to real-world scenarios relevant to their future careers. This approach
promotes more active, collaborative learning when students take responsibility for their own development [9, p. 174].

The model strongly emphasizes a learner-centered approach that focuses on empowering students to be independ-
ent, reflective learners. Teachers provide constructive feedback that not only focuses on immediate language acquisition,
but also encourages students to engage in self-evaluation and personal growth. For example, after a role-play, teachers
can guide students to reflect on their language choices, cultural sensitivity, and the effectiveness of their communication
in the context of professional interactions. This process helps students identify both strengths and areas for improvement,
promoting continuous self-reflection. By facilitating reflective discussions, teachers help students relate their language
progress to their future roles as socionomic specialists, ultimately preparing them to adapt their communication strategies
to a variety of social and cultural settings. This interaction is key to fostering students’ critical thinking and reflective
skills, vital skills for success in socionomic professions [10, p. 02013].

Technological integration plays a transformative role in improving the foreign language learning process for future
socionomic specialists by offering a wide range of tools that support both individual reflection and collaborative learning.
Digital platforms, such as e-learning systems, empower students to work through material at their own pace, allowing
them to review lessons, complete exercises, and reflect on their learning journey as needed. Equipped with features
such as speech recognition, interactive quizzes and personalized feedback, language learning programs allow learners
to practice pronunciation, grammar and vocabulary in real-time with instant corrective feedback. This instant feedback
is critical to fostering reflective learning because it helps students identify their mistakes early and adjust their strategies
accordingly, promoting a continuous cycle of improvement [1, p. 367].

In addition, online discussion forums and collaboration platforms allow students to engage in peer-to-peer learning by
sharing ideas, experiences, and reflections with their peers. These platforms allow students to participate in discussions where
they can analyze different perspectives, offer constructive feedback to peers, and engage in collaborative problem-solving
exercises. Such collaboration enriches the reflection process as students are exposed to different perspectives and commu-
nication strategies, which helps them deepen their understanding of both the language and its cultural context. Technology
tools also allow educators to track student progress over time, offering insight into each student’s learning trajectory and
enabling more targeted, personalized feedback. This combination of real-time feedback, peer collaboration and progress
tracking contributes to a more holistic and engaging learning experience, empowering students to take control of their lan-
guage learning journey, preparing them for the communicative and reflective demands of their future socionomic roles [4].

Let’s consider the functional mechanisms of the system. They ensure the practical implementation of pedagogical
reflection and its continuous development in the process of foreign language training. These mechanisms include reflec-
tive activities, feedback loops, and adaptive learning strategies.

Reflective activities are central to the model, offering structured opportunities for students to engage in self-evalua-
tion and critical thinking. Examples of such activities include reflective journaling, peer feedback sessions, role plays, and
project-based learning tasks. These activities encourage students to explore their language learning journey, identify areas
for improvement and consider how language use relates to their future professional roles in socionomic fields [4, p. 258].

Feedback loops are a key functional element in the developmental model of pedagogical reflection, as they provide
ongoing opportunities for students to assess their progress and improve. In the context of foreign language learning, feed-
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back loops allow teachers to provide immediate, actionable input on student performance, whether in speaking, writing,
or comprehension tasks. Regular formative feedback provided throughout the learning process helps students understand
not only their level of language proficiency, but also how they can adjust their learning strategies to overcome specific
difficulties. For example, after completing a role play, the teacher can provide detailed feedback on the student’s use of
vocabulary, cultural appropriateness, and communication effectiveness, offering suggestions for improvement. This feed-
back becomes a basis for the student to reflect on their strengths and weaknesses, fostering a deeper level of self-aware-
ness and encouraging them to take an active role in their own development [5, p. 163].

In addition to formal feedback, summative feedback, often given at the end of a learning unit or course, serves to
assess overall progress and language proficiency. Summative assessments, such as exams, final presentations, or compre-
hensive projects, provide a holistic view of student achievement and areas that require additional attention. However, in
this model, summative feedback is not simply a measure of performance, but a tool for reflection, encouraging students
to review their learning journey, celebrate successes and plan for future development. By incorporating formative and
summative feedback into the curriculum, the model ensures that students have ongoing opportunities to reflect on their
progress, set new goals, and refine their approach to learning. This regular cycle of feedback and reflection promotes
continuous improvement in thinking, which is essential for both language acquisition and the reflective skills needed in
socionomic professions [6, p. 256].

Adaptive learning strategies are central to the model because they allow for an individualized approach to lan-
guage learning that meets the unique needs, learning styles, and learning pace of individual students. Unlike traditional,
one-size-fits-all methods, adaptive learning recognizes that each student may require different resources, activities, or
pace to achieve the same learning outcomes. For example, some students may excel in oral communication but struggle
with written language, while others may have strong grammar skills but need more practice with cultural nuances. Using
adaptive learning technologies and strategies, educators can offer personalized learning experiences that adapt to these
individual strengths and weaknesses. Digital platforms, for example, can track a student’s progress and automatically
recommend specific exercises or content areas that need extra attention. This creates a more efficient learning path as
students do not waste time on areas they have already mastered and instead focus on their personal challenges [7, p. 30].

Furthermore, reflection and individual feedback are key drivers of these adaptive strategies. As students receive ongo-
ing feedback and reflect on their progress, they gain insight into their own learning process and are better equipped to adjust
their strategies. For example, a student may realize that they need to practice speaking skills more and therefore choose to
interact more with peers or use language learning programs that focus on spoken language. Adaptive learning also empowers
students to take control of their education, fostering greater independence and self-regulation — qualities that are important
for socionomic professionals who often must adapt to diverse clients and dynamic social environments. This ability to
self-assess and adjust learning process is not only critical for language acquisition, but also mirrors the reflective and adap-
tive thinking required in real professional contexts where flexibility and continuous learning are key to success [8, p. 33].

It is expected that the implementation of the structural-functional model of the formation of pedagogical reflection
in the foreign language training of future socionomic specialists will yield several key results. First, improved reflective
competence will enable students to critically evaluate their language learning journey, determining how it contributes to
their professional growth. This reflective approach enables students to constantly improve their skills and adapt to new
challenges. Second, improved language proficiency will result from engaging in reflective practices as students become
more adept at internalizing language structures, understanding cultural nuances, and mastering the communicative strat-
egies necessary for effective interaction. In addition, increased cultural awareness is a vital outcome, as reflection on cul-
tural differences and similarities deepens students’ understanding of the sociocultural dynamics of language, skills critical
for socionomic professionals who often work in multicultural environments. Finally, the model will lead to the strengthen-
ing of professional skills by encouraging students to connect language learning with their future careers, thereby increas-
ing their ability to communicate effectively in a variety of social and cultural environments. Together, these outcomes
prepare future socionomic specialists for success in their professions by equipping them with the language skills, cultural
competence, and reflective thinking necessary to navigate complex social interactions.

Conclusions. The structural and functional model for the formation of pedagogical reflection in the foreign lan-
guage training of future socionomic specialists provides a comprehensive framework that integrates reflective learning
into every aspect of the educational process. By fostering an environment that encourages critical self-assessment, feed-
back and adaptive learning, the model not only enhances language competence but also prepares future professionals to
navigate the complex social and cultural challenges they will face in their careers. The reflective practices embedded in
the model ensure that students are equipped with the tools they need to continuously evolve and succeed in socionomic
professions.
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CTPYKTYPHO-®YHKHIOHAJIbHA MOJAEJIb CUCTEMHU ®OPMYBAHHA
HEJATOI'TYHOI PE®JEKCI Y HPOLECI IHHTIOMOBHOI HIATOTOBKH
MAUBYTHIX ®AXIBIHIB COONIOHOMIYHOI'O ITPOPLIIO

Anomauisn

Y emammi posensoaemocs npedmem nedazoziunoi pegpnexcii 6 Konmekcmi IHUOMOBHOI NiO2OMOBKU MAUOYMHIX cneyianicmie
COYIOHOMIUHO20 NPOQINIO, 30CePeddICyIouUc, HA pO3pOOYI €OUHOI CMpPYKmMypHO-QyHKYioHANbHOL Mmooeni. Memooom Oocuioicens
€ 3anPONOHOBAHA MOOEIb, AKA IHMESPYE Nedaz0iuHy PedreKcilo 8 npoyec UBHEHHs IHO3EMHOT MOBU, O0380NAIOUU CINYOEHMAM KPUMUYHO
oyinIogamu Caitl npogpec y Hag4anHi ma npogecitinomy spocmanni. Memooonoeis docuiodicenns nepedbavac po3podKy ma no2nudieHu
ananiz Ko4oeUx CMpykKmypHUX KOMNOHEHMIG, 6KII0UAI0HU HABUANbHE cepe0osulye, 3MICI HAGUAbHO20 NIAHY, 63AEMOOII0 BUKIA0AUA
ma cmyoenma ma inmezpayito mexnonoziti. Ocobiuea yeaza npuoilacmvpcsa 3Micmy HABUANLHOI NPOSPaMU, OCKIIbKU 60HA 6KIIOUAE
BIONOBIOHT COYLOKYIIbIMYPHI MeMU Ma KOMYHIKAMUGHI CYeHapii, siki 61000paicaioms peaibHi 63acMOo0il, 3a0X0UVIOUU CHYOCHMIE KPUMUYHO
sanumysamu ma oyinosamu csiti 00csio nasyanis. Mooens maxkoxc niompumyemvcs Mmakum YHKYIOHATbHUMU MEXAHIZMAMU, K
be3nepeperi YUK 360POMHO20 36 A3KY Ma d0anmueHi cmpamezii HA8YaHHsl, AKi i0N0gioaroms iHOUGIOYAIbHUM NOmMpedam CHyoeHmis.

Hocniooicenns npedcmagnsic HoGi BUCHOBKU, OEMOHCIMPYIOUU SUPIUAIbHY PONb 3MIHU Ne0azo2iunoi peguexcii y niosuwyenti
pedrercusHol KomMnemeHmHocmi, NOKPAujeHHi BOL00IHHS MOBOI0 MA NIOGUWYEHHI KYAbMYpHOI 00I3HaAHOCMI ceped MaGymHix
cneyianicmig i3 coyionomii. Cmyodenmu, sKi 3aUMarOmsbCsl pehieKCUSHUMU NPAKMUKAMU, PO3GUBAIONb CUNbHIUL HABUYKU CRIIKYEAHH,
cmarome Oibut A0ANMOBAHUMU 00 DIZHOMAHIMHUX COYIANbHUX I KVIbMYPHUX cepedosuuy i Kpawe nioeomosieni 00 npogecitinux
3a60anys. L]i pesynomamu ceiouame npo me, wo inmezpayis cmpameziti peghieKCusHO20 Ha8UAHHA Y BUBUEHHS. IHO3EMHOT MOBU MOXHCe
3HAYHO NOKPAWUMU 3aA2aATbHUL 00CBI0 HAGYAHHS. 32000M Yi pe3ynbmamu Cmeopiooms 0CHOBY 0151 B00CKOHANIEHHS NPO2PAMU HAGUAHHS
IHO3EMHOI MOBU WTIAXOM AKYEHMYBAHHA YBa2U HA PEPIEKCUBHUX MEMOOAX, AKI pO36USAIOMbCS 3 NPODECIUHUM 3DOCIAHHAM.

Ha 3asepuwienna cmammi cmeepoxscyemucs, o 6nposaodtceHts yiei mooeni modxce npuzeecmu 00 OLbll eeKmueHo20 BUGHEHHs
iHO3eMHOT MOBU LUTAXOM CHPUSHHSL HE3ANeICHOCIIE, KPUMUYHOMY MUCTEHHIO ma camopeynayii cepeo cnmyoenmie. Cmamms markodic peKkomeHOye
noOabLi OOCTIONCCHHS. WUPUIO20 3ACMOCY8ANH s Yici MOOeI 8 THUUX cghepax Oceimu, a MmakodlC pOUIUPEHHS GUKOPUCIAHHSL OCEIMHIX
mexHonoeitl 075 NIOMPUMKU NOCMITIHOZ0 360POMHO20 36 SI3KY, NEPCOHANIZ08AHO20 HABYAHHS A PEPIEKCUBHUX NPAKMUK MOBAMU HABUAHHS.

Kniouogi cnosa: nedacoziuna peghrexcis, iHozeMHa MOSHA NiO2OMOBKA, CREYIALiCMU COYIOHOMIYHO20 NPOPLII0, CIMPYKMYPHO-
@yHKyionanbHa mooens, peghreKcusne HA84AHHA, AOANMUBHT CIpamezii HA8YaHHSL.
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